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This study examined the influence of Board of Management governance practices on financial administration in public secondary schools in Nairobi City County, Kenya. It specifically assessed the effects of board composition, competence, independence, and training and engagement on financial management. The study was guided by stakeholder theory, and employed a descriptive research design. The target population comprised 1,326 board members from 102 public secondary schools, from which 130 members from 10 schools were selected through stratified random sampling. Primary data were collected using questionnaires, while secondary data covering 2020–2024 were obtained through a structured schedule. Data were analysed using STATA, employing descriptive statistics, correlation, and regression analysis, with findings presented using tables and graphs. The results indicated significant positive relationships between board composition and financial management (r = 0.533, p < 0.01; B = 0.607, p < 0.001), board competence and financial management (r = 0.344, p < 0.01; B = 0.511, p < 0.001), and board independence and financial management (r = 0.287, p < 0.01; B = 0.185, p < 0.001). Board training and engagement exhibited the strongest positive relationship (r = 0.882, p < 0.01; B = 0.799, p < 0.001). The study recommends strengthening board composition, clarifying member responsibilities, incorporating diverse education stakeholders, conducting training needs assessments, including independent members, and enhancing financial monitoring and budget evaluation in schools.
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1.0 INTRODUCTION
Financial management is an essential element in the effective running of an organization. A lot of resources are involved in running organizations and therefore to get value from those investments require a lot of transparency and accountability from the people in charge. The main purpose of financial management is to ensure that funds sourced are utilized in the most efficient and effective manner (Alio, Chui & Githui, 2019). Experts in finance intimate that for effective financial management, an organization must be invest in good governance (Apriana et al., 2019). Therefore, governance is the traditions and institutions by which authority in an institution is exercised for the common good, which usually include the process of selecting those in authority and the capacity of those selected in the institution to manage with utmost accountability. In education, ineffective governance derails educational standards leading to inefficiency in service delivery, poor student performance and the accompanying corruption (Midialo, 2019). 

The governance structure of schools in the United Kingdom is composed of the staff, parents, community members, and local authority representatives. The board oversees the school activities especially on utilization of school funds. The UK also has a model for training the school board members on regular basis (The Department for Education, 2022).  The School Management Committees (SMCs) were introduced in India in 2009. The committees were introduced under the Right to Education (RTE) Act of 2009 and mandate the community involvement in monitoring finances and academic progress (Banerji et al., 2020). The governance of schools in the United Arab Emirate is guided by federal policies and local education councils including the Abu Dhabi Department of Education and Knowledge (ADEK) and the Knowledge and Human Development Authority (KHDA). These authorities are responsible for setting performance standards and school inspections. The school Board of Trustees or the school management committees are encouraged particularly in private and public schools to improve financial transparency and stakeholder engagement in school affairs.  

In Africa, the Board of Management (BoM) plays a key role in school leadership particularly in financial oversight, strategic planning, and stakeholder engagement.  However, the effect the effectiveness of these governance structures varies across different countries.  Nigeria introduced the School-based Management Committees (SBMCs) to enhance decentralization and community ownership of schools.  The main role of the committees is to oversee the school development plans, funds utilization, and ensuring that the finances are not embezzled. However, there are challenges of inadequate board members training, low competence, and lack of board independence (Oko, Nguwasen, & Ebelechukwu, 2022). Kadir and Nimota (2019) documented that delay in disbursement of funds to institutions, lack of adequate training of educational heads, negligence of school financial clerks among others are factors that fuel poor management of funds in institutions in Nigeria. On the same breadth, Okeze and Ngwakwe (2018) noted that poor state of schools in Benue State in Nigeria was as a result of financial management issues such as the inability to generate revenue internally and misuse of available resources.  In Tanzania, Management of Secondary School finances has been a challenging activity to most of the Heads of Schools in last ten years. This is especially when the Government of Tanzania embarked on massive programs; the Primary Education Development Program (PEDP) and Secondary Education Development Program (SEDP) which started in 2002 following the elimination of school fees. The proper implementation of SEDP necessitated the introduction of several guidelines, some of them being financial management accounting guidelines and procurement guidelines (Edmund & Lyamtane, 2018). 

The Government of Kenya enacted the Public and Disposal Act no. 3 of 2003 which governs all aspects of procurement and disposal of unserviceable goods in the public sector which includes public secondary schools. This was to enhance accountability and transparency in expenditure management. Public schools were therefore required to establish tender committees (Republic of Kenya, 2018). The Basic Education Act (2013) specifies the board composition, roles, and responsibilities of in public schools. Every board consists of 13 members   including parents, teachers, sponsors, and local leaders. The responsibilities include budgeting, financial oversight, human resource decisions, and strategic planning.  Despite the Ministry of Education’s efforts to train BoM members, a large number still lack the necessary knowledge and skills in financial management, budgeting, and procurement processes (Odhiambo, 2018). Some appointments to the board are politically motivated, leading to conflict of interest and reduced autonomy in decision-making (Omondi, 2021). Cases of mismanagement of FDSE funds have been reported in several schools due to poor oversight by BoMs, prompting calls for stricter accountability measures (Transparency International Kenya, 2022).  Kalungu (2018) noted that, school principals are regarded as financial controllers and accounting officers at school level while Board of Management members are the policy makers. Both however mainly lack professional qualifications to enable them execute their duties effectively. While school bursars are required to maintain records of both revenue and expenditure and advice the principal, most of them lack technical capacity to offer guidance. The BOM members also lack necessary technical skills to understand and interpret financial reports in making decisions (Muturi, 2018).
Research Problem
Financial management is central to effective administration and service delivery in public secondary schools, yet weaknesses in budgeting, resource planning, accountability, and financial oversight continue to undermine school operations (Osuji & Queen, 2021). Poor financial management has contributed to stakeholder mistrust, low staff morale, and reduced parental and sponsor goodwill (Muturi, 2018). The Auditor-General’s 2023/24 report for Nairobi City County identified pending bills, unsupported expenditures, recruitment concerns, inadequate documentation, weak oversight, and absence of risk registers, indicating systemic weaknesses in school financial controls. EACC (2024) further reported inappropriate utilization of approximately 60% of school capitation funds, including expenditures on travel and sitting allowances, while enrollment-related revenue was not adequately directed toward instruction. Incomplete infrastructure projects also reflect weaknesses in planning and project management; Nke and Wachira (2023) identified delays associated with inadequate planning, risk assessment, and stakeholder participation. Although studies have examined board efficiency, competence, financial management practices, and corporate governance, important conceptual gaps remain. Manu et al. (2020) focused on board efficiency, Muturi (2018) on competence, Kalungu (2015) on member characteristics, and Abdikadir (2018) on selected governance practices. Therefore, this study examined how Board of Management governance practices influence financial management in public secondary schools in Nairobi City County.
Research Objective
The purpose of this study was to find out the effect of board of management governance on financial management of public secondary schools in Nairobi City County, Kenya.
Research Objectives
The specific objectives of the study were:
1. To determine the effect of board of management members composition on financial management in public secondary schools in Nairobi City County, Kenya.
2. To examine the effect competence of board of management members on financial management in public secondary schools in Nairobi City County, Kenya 
3. To establish the effect of independence of board of management members on financial management in public secondary schools in Nairobi City County, Kenya. 
4. To assess the effect of engagement of board of management members on financial management in public secondary schools in Nairobi City County, Kenya.



2.0 LITERATURE REVIEW  
Theoretical Review
The study was guided by stakeholders’ theory developed by Freeman (1984). According to this theory, the organizations have a broader objective of maximizing the wealth of all stakeholder rather than just shareholders. The assumptions of the theory are; organizations have multiple stakeholders with legitimate interests, stakeholder engagement creates mutual value and legitimacy, organizations depend on stakeholders for resources, requiring reciprocal engagement, and the boards have an ethical responsibility to address stakeholder needs (Mitchell et al., 1997). Clarkson (1994) adds that it is the responsibility of the organzation to empower all its stakeholders who provide and control resources to it by turning their stake in the firm into value. Keasey et al. (1997) supports the theory by arguing that the ethical treatment of all stakeholders will benefit the organization because of the stronger trust relationship that will be developed among stakeholders. Clarkson (1994) stated that the stakeholder’s theory was embedded in the management discipline in 1970 and gradually developed by freeman incorporating corporate accountability to a broad range of stakeholders. According to Donaldson and Preston (1995) stakeholder theory offers a framework for determining the structure and operation of the firm that is cognizant of the myriad participants who seek multiple and sometimes diverging goals.

Freeman (1984) quoted porter who recommended the stakeholders theory to US policymakers in 1992 so as to encourage long-term employee ownership and encourage having a board with a significant representation from customers, suppliers, financial advisers, employees and community representative. Freeman (1984) also recommended that firms should seek long-term stakeholders and give them a direct voice in firm’s governance to nominate significant customers, suppliers, employees, and community representatives to the board of directors. This is because the board of directors is responsible in initiating and implementing good corporate governance practices which in essences influences the financial management (Freeman, 1984).

However, Sundaram and Inkpen (2004) pointed that the key limitation of the theory lies in its wide- ranging definitions of the stakeholder. In addition, the scholars argued that empirical evidence supporting a link between stakeholder theory and firm performance is lacking. Finally, identifying a myriad of stakeholders and their core values is an unrealistic task for managers (Sundaram & Inkpen, 2004). Odide (2021) applied the theory to examine effect of financial resource management on academic performance. The study emphasized on the role of stakeholders on school performance. Balancing stakeholder’s interests enhanced performance outcomes in the schools.  Munyao and Ochieng (2022) applied the theory on a study focusing on stakeholder involvement in financial accountability of Machakos County.  Active stakeholder engagement helped to reduce funds embezzlement and promoted transparency in the County’s financial transactions. Kiptoo and Mwangi (2023) adopted the stakeholder theory to study influence of community engagement on academic performance in secondary schools in Nakuru County. This study showed that active community engagement through the school BOM enhanced financial management in the school. The theory supports the variable on board engagement. Active engagement of board members reflects responsiveness to stakeholders (students, parents, government) and demonstrates commitment to organizational goals, including financial prudence.
Empirical Review 
Herrero (2018) examined board composition, focusing on ownership structures, corporate governance, and financial outcomes. The findings showed that ownership and governance significantly influenced financial performance. Kao, Hodgkinson, and Jaafar (2019) investigated ownership structures, board characteristics, and firm performance in Taiwan. Larger boards were associated with better performance, while board independence did not negatively affect future performance. Both studies provide governance evidence but differ from the present Kenyan school context.
Basa and Indrawan (2023) examined organizational culture, motivation, competence, and performance within a financial management agency in Binjai City, Indonesia. Organizational culture significantly enhanced competence and performance, while competence did not substantially improve performance. Motivation improved competence but had insignificant effects on performance. Bure, Khuzaini, and Santoso (2023) assessed board competence, accountability, transparency, and financial oversight in Sikka Regency. Budgeting competence had a modest positive effect on financial oversight, while accountability significantly strengthened supervision. Community participation mediated these relationships, although financial management was not examined. Rwanda (2023) found a strong relationship between BoM competence and effective financial management and identified demand for board training. Nyakan, Getange, and Wamukuru (2018) found that principals’ managerial skills influenced financial resource allocation and instructional quality in Homa Bay County. However, their focus was principals rather than broader BoM governance.
Shetty and Vincent (2021) studied ownership structure and board independence among 82 Indian firms undergoing bankruptcy proceedings. Incorporating these governance variables improved financial distress prediction. Tulung and Ramdani (2018) examined Indonesian Boards of BPD and found positive relationships between board independence, board size, and performance. Naburi and Ndede (2019) examined board composition and dividend policy among NSE-listed companies. Although board diversity was insignificant, directors’ experience, independence, and tenure were significant. These studies demonstrate the relevance of board independence but address corporate outcomes rather than school financial management.
Chepkonga and Ndaita (2024) examined BoM involvement and academic achievement in Elgeyo Marakwet County using 194 board members, 97 deputy principals, and 97 schools. BoM financial management had a strong positive relationship with student performance. Munyao and Ochieng (2022) found that stakeholder participation strengthened financial accountability, reduced mismanagement, and improved transparency in Machakos County, although parental involvement remained limited. Odide (2021) reported that BoM engagement strengthened financial resource management and academic performance in Lang’ata Sub-County. Keter (2019) established that BoM participation positively related to strategic plan implementation in Elgeyo Marakwet County. Kipngetich (2021) found that BoMs supported classrooms, financial literacy, co-curricular activities, and sanitation in Eldoret East. Odidi (2020) found that BoM involvement significantly influenced project completion in Rachuonyo North, although inadequate funding and political interference constrained resource distribution. These studies support engagement but leave financial management dimensions and Nairobi-specific evidence insufficiently addressed.
Baaru (2019) assessed BoM effectiveness in managing financial and human resources in Nyeri County. Boards whose members had financial management training or expertise were more effective in supervising financial operations and human resources. Soita and Khaemba (2021) examined board preparedness for curriculum implementation in Bungoma County. The relationship was weakly positive (R=0.151), while R²=0.23 indicated limited explanatory power; inadequate managerial skills constrained effective supervision. The study, however, did not link training to financial management. Abdikadir’s study in Moyale Sub-County reported weak transformative leadership, inadequate accounting knowledge, poor invoice recording and coding, and limited budgeting transparency, which adversely affected financial management.
The evidence indicates that board composition, competence, independence, engagement, and training are relevant to governance and financial management. Nevertheless, most studies were conducted outside Nairobi, focused on different outcomes, or examined isolated governance dimensions. The present study therefore addresses these contextual and conceptual gaps by examining the combined contribution of BoM composition, competence, independence, engagement, and training to financial management in Nairobi’s public secondary schools.

3.0 RESEARCH METHODOLOGY
Research design refers to the systematic arrangement of conditions for collecting and analysing data in accordance with study objectives and methodological considerations (Akhtar, 2016). Descriptive research designs describe population characteristics, relationships among variables, and existing phenomena (Siedlecki, 2020). They may employ developmental, correlational, or survey approaches and may be longitudinal or cross-sectional (Akhtar, 2016). This study adopted a descriptive research design to examine relationships between board characteristics and financial management in public secondary schools.
A population comprises the complete set of elements from which study inferences are drawn (Stuart, Ackerman, & Westreich, 2018). The target population comprised board members from 102 public secondary schools in Nairobi City County, according to the Directorate of Education (2025). With approximately 13 Board of Management (BoM) members per school, the target population was 1,326 members.
A sample is a subset selected from a target population for investigation, with findings expected to represent the wider population (Orodho, 2012). Stratified random sampling was applied, with schools constituting strata. Following Mugenda and Mugenda (2008), 10% of the schools were sampled, resulting in 10 schools. Thirteen BoM members were selected from each school, yielding a sample of 130 respondents.
Primary data were collected using structured and unstructured questionnaires comprising seven sections (A–G). Responses were measured using a five-point Likert scale ranging from 1 to 5. Questionnaires promote confidentiality, efficiency, standardisation, and ease of administration (Walliman, 2018), while standardised responses facilitate quantitative analysis and enhance reliability and validity (Saunders et al., 2019). A secondary data collection schedule was also used to obtain quantitative information from schools for 2020–2024.
A pilot study involving 13 BoM members from schools excluded from the final sample was conducted, representing approximately 10% of the sample, as recommended by Orodho (2010). The pilot assessed questionnaire suitability, clarity, and ease of data processing. Necessary revisions were made before the final administration.
Content validity was established through review by supervisors and comparison with instruments used in related studies to ensure alignment with the study objectives. Construct validity was assessed using factor loadings, with an average variance extracted threshold of 0.50 indicating acceptable construct validity.
Cronbach’s alpha was used to assess internal consistency during pilot testing. Values range from 0 to 1, with higher values indicating greater consistency among scale items (Zikmund et al., 2013). Items producing alpha values below 0.70 were revised or excluded.
The researcher visited sampled schools, introduced the study to administrators, and established rapport. Two trained research assistants supported questionnaire distribution and collection to improve response rates. Secondary data were obtained from school reports and, where unavailable, from principals. A structured secondary data collection sheet captured quantitative information covering 2020–2024.

Data were initially compiled in Excel before transfer to STATA for analysis. STATA was selected because of its capacity to analyse longitudinal and panel datasets (Park, 2011). Pearson correlation and multiple regression were used to assess associations and effects among variables. Findings were presented using tables and graphical representations. The regression model was:
Y = β₀ + β₁X₁ + ε
where Y represented financial management; X₁ board composition; and ε the error term.
Diagnostic tests assessed assumptions underlying regression analysis, including normality, multicollinearity, heteroscedasticity, and autocorrelation. The Shapiro–Wilk test assessed residual normality (Shapiro & Wilk, 1965). Variance inflation factors (VIF) assessed multicollinearity, with values below 10 considered acceptable (Miles, 2014). Where heteroscedasticity occurred, heteroscedasticity-robust standard errors were applied (Stock & Watson, 2008). Autocorrelation was assessed using the Durbin–Watson statistic, with values between 1.50 and 2.50 indicating acceptable independence of residuals. Model explanatory power was assessed using R², with 0.25, 0.50, and 0.75 representing weak, moderate, and substantial explanatory power, respectively (Henseler, 2009).
Ethical principles guided all stages of the research, including integrity and appropriate acknowledgement of sources (Mugenda, 2013). The study also adhered to Kenyatta University’s academic research requirements.
Board composition was measured using board size, diversity, and roles and responsibilities. Board competence was assessed through knowledge, skills, and experience. Board independence was measured using autonomy, transparency, and chair duality, while board engagement covered attendance, participation, and financial follow-up. Financial management was assessed through resource-use efficiency, budget adherence, project completion, and financial reporting accuracy. Board training served as an intervening variable and was measured through training frequency, relevance, and availability of refresher courses. All variables were measured using five-point Likert scales.
4.0 RESULTS AND DISCUSSION
[bookmark: _Toc181633413]Table 1: Board Engagement  
Key: SD=strongly disagree, D=Disagree, N=Not Sure, A=Agree, SA= strongly agree, M=Mean, Std. Standard Deviation
	Statements 
	SD
%
	D
%
	NS
%
	A
%
	SA
%
	M
	Std.

	I regularly attend  board meetings 

	1.8
	7.3
	2.7
	37.3
	50.9
	4.28
	0.96

	I actively participate in school financial decision-making 

	5.5
	10.0
	2.7
	49.1
	32.7
	3.94
	1.12

	I constantly follow on school financial matters

	0.9
	4.5
	1.8
	38.2
	54.5
	4.41
	0.81

	The board collaborates with stakeholders  in planning school finances

	2.7
	6.4
	1.8
	15.5
	73.6
	4.51
	1.00

	I actively address school financial challenges 

	3.6
	20.0
	2.7
	32.7
	40.9
	3.87
	1.39

	The BOM  takes part in the school financial performance reviews

	8.2
	9.1
	7.3
	30.0
	45.4
	3.95
	1.47

	Average
	
	
	
	
	
	4.16
	1.12


N=110
The results show that majority of the board members strongly agreed that they regularly attend board meetings (M=4.28, Std. 0.96). This shows that there is high attendance of board meetings in the public secondary schools which is essential as it ensures that the members are always informed on the school activities and contribute actively to financial supervision and administration decisions. The board members also actively participate in school financial decision-making (M=3.94, Std. 1.12). This shows that majority of the board members participate in discussions on school financial planning and resource allocation which are key roles of school boards. 
Results also show that the board members strongly agreed that they constantly follow on school financial matters (M=4.41, Std. 0.81). The constant follow-ups help to ensure accountability in the use of school finances and also enhance transparency in school finance management. Likewise, the board members strongly agreed that the board collaborates with stakeholders in planning school finances (M=4.51, Std. 1.00). Stakeholder collaboration helps to strengthen financial planning in the schools and improves collaborative responsibility in the management of school funds.  Findings also show that the board members actively address school financial challenges (M=3.87, Std. 1.39) and the BOM takes part in the school financial performance reviews (M=3.95, Std. 1.47). The results indicate that the BoM members play an essential role in monitoring the financial outcomes and mitigating financial challenges facing the schools. The average mean score of 4.16(Std.1.12) show that the board members were in consensus that active engagement in the boards affects financial management in schools. Active participation in meetings, decision-making processes, and financial oversight activities enhance accountability in utilization of school funds. Findings are in line with Basic Education Act 2013 which puts emphasis on the active participation in school boards to ensure effective utilization of school finances. The findings are in agreement with Munyao and Ochieng (2022) that engaged BOMs reduced financial mismanagement and enhanced transparency in schools.
Table 2: Financial Management 
Key: SD=strongly disagree, D=Disagree, N=Not Sure, A=Agree, SA= strongly agree, M=Mean, Std. Standard Deviation
	Statements 
	SD
%
	D
%
	N
%
	A
%
	SA
%
	M
	Std.

	The financial resources are utilized efficiently 

	1.8
	6.4
	3.6
	14.5
	73.6
	4.53
	1.46

	The school projects are completed within set budget and time

	79.1
	13.6
	0.9
	1.8
	4.5

	1.39
	0.96

	The financial reports are accurate 

	8.2
	3.6
	3.6
	8.2
	76.4
	4.41
	1.23

	The school adheres to the ministry financial policies and regulations

	2.7
	3.6
	6.4
	13.6
	73.6
	4.52
	0.96

	Financial resources are allocated reasonably in the school

	52.7
	28.2
	2.7
	7.3
	9.1
	1.92
	1.29

	The school financial records are transparent
	7.3
	10.0
	3.6
	29.1
	50.0
	4.04
	1.37

	Average
	
	
	
	
	
	3.47
	1.21


N=110
The results show that the board members strongly agreed that; the school adhere to the ministry financial policies and regulations (M=4.52, Std. 0.96), financial resources are utilized efficiently (M=4.53, Std. 1.46), and that financial reports are accurate (M=4.41, Std. 1.23). The results also agreed that the school financial records are transparent (M=4.04, Std. 1.37). On the contrary, the respondents disagreed that financial resources are allocated reasonably in the school (M=1.92, Std. 1.29), and that the school projects are completed within set budget and time (M=1.39, Std. 0.96). The findings on financial management in public secondary schools in Nairobi City County show  a mixed but generally positive perspectives amongst board members, with an overall average mean of 3.47 (Std. = 1.21). 
Based on these findings, there is a high level of confidence regarding regulatory compliance, the accuracy of reporting and transparency which are critical pillars of financial governance in public schools.  There were also significant areas of disagreement among respondents with respect to the completion of school projects within the set budget and timeframe and also regarding the financial resource allocations. The extremely low mean found for project completion suggests the projects are either delayed or abandoned.  This is a long-standing problem in public secondary schools and is mainly attributed to the delays associated with capitation funding, procurement bottlenecks, and challenges with contractors. The findings are in agreement with the findings of the National Audit Office (2020-2024), which cited delays or failures to complete school projects due to: irregular or delayed capitation grants, challenges with procurement processes, ineffectiveness of contractor performance, and insufficient monitoring and evaluation. The Auditor General’s special audit of capitation funds (2021-2023) found that the average completion rate of many counties was only 40-60%, which also correlates with the findings in relation to project completion rate.
[bookmark: _Toc223691450]Table 3: Secondary Data on Board of Management Governance
	Year
	Mean No. of Board Members
	Mean Years of service

	Mean No. of Independence Members

	Mean BOM Trainings/Year

	Project  Completed rate

	2020
	12.5
	2.2
	5.2
	0.8
	44%

	2021
	13.0
	2.6
	5.4
	1.2
	52%

	2022
	13.1
	3.0
	5.6
	2.6
	60%

	2023
	13.0
	3.6
	6.1
	2.8
	68%

	2024
	13.6
	3.2
	6.4
	3.2
	78%

	Overall
	13.04
	2.92
	5.74
	2.12
	60.4



The average number of board members is 13 according to these results. The number of independent directors align with MOE recommendations regarding number of board members in public secondary schools in Kenya in order to enhance accountability in school management. The Basic Education Act, 2013 (Section 56) and BOM Guidelines from the Ministry of Education state that the typical composition of the Board of Management (BOM) for public secondary schools should consist of 13 members.
Results show that majority of the board members serve for approximately three years in the same school.  The longer the board members serve with the school, the more experience they have gained and the more consistent they are. This contributes to better decisions, and effective oversight of the financial and project management functions in the school.  The MoE policies support the retention of trained and experienced BOM members in order to provide for continued effective governance. BOM members are supposed to serve for 3 years, and can be reappointed to serve no more than one additional 3-year term (maximum of 6-year service). The standard average length for service on any board is 3 years as most board members complete a full term, in addition to renewing their term of service as per the Basic Education Act 2013 Section 57. 

The findings show that the average number of independent members of the Boards of the schools is 5 to 6. The increasing number of independent members on school boards is likely due to the fact that more schools are hiring professional people to help with governance and financial monitoring. According to the Basic Education Act 2013, Section 56, representation on the Boards of Schools must include people from both the community and special interest groups, as well as persons with disabilities.
The number of trainings Board members receive per year is about two per year. This indicates that the implementation capacity building initiatives used by MoE and the Basic Education Act (2013) are increased as they require BOM to have training on BOM annually to ensure BOM members have knowledge of financial regulations, project management, and compliance. Thus, annual BOM training is not compulsory but it depends on funds from MoE, TSC, Partners, or School existing programs. Majority of the secondary have a 60.4% project completion rate meaning that they commonly face delays caused by the challenges of capitation fund payments being delayed, irregular disbursements from the CDF/NG-CDF, issues with procurement, or contractor failures.  According to the National Audit Office between 2020 and 2023, there were 40-60% completion rates per year for maintenance/infrastructure projects related to schools.
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Variables
	Financial management
	Engagement

	Financial management 
	Pearson Correlation
	1
	

	
	Sig. (2-tailed)
	
	

	
	N
	110
	

	Engagement
	Pearson Correlation
	.882**
	1

	
	Sig. (2-tailed)
	.000
	

	
	N
	110
	110


**. Correlation is significant at the 0.05 level (2-tailed).
There was a strong, positive correlation between engagement of BOM and financial management which was statistically significant (r = .882,  p = .000). This shows that active, dedicated, and engaged board members have a strong significant effect on financial management. Findings support Odide (2021) showed that BOM engagement improved financial resources management and the academic performance as well. 
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	Model
	Unstandardized Coefficients
	Standardized Coefficients
	t
	Sig.

	
	B
	Std. Error
	Beta
	
	

	
	(Constant)
	5.111
	.376
	
	13.591
	.000

	
	Engagement
	.799
	.049
	.752
	16.217
	.000


	a Dependent variable: Financial management 


Based   on the results in Table 5 , the equation 

Becomes
Financial management= 5.111 +0.799 (Board engagement).  
Results show that a unit increase in board engagement will result to a unit increase in financial management (B = 0.799, SE = 0.049, Beta = 0.752, t = 16.217, p < 0.001). The very strong Beta (0.752) indicate that engagement has the strongest effect on financial management among the four dimensions of board of management governance.  This implies that active participation in meetings, financial supervision, and monitoring enhances effective resource utilization in secondary schools. Findings concur with Odidi (2020) that there was a statistically significant influence of BOM engagement on completion of school projects.
Conclusion
Board engagement has the most significant effect on financial management in public secondary school in Kenya.  School boards that are  engaged with their communities, engaged in monitoring school finances, working with stakeholders (parents, teachers.), and engaged in monitoring and assessing the delivery of educational services are the driving force behind the effective management of school finances. The research shows that the engagement, involvement and commitment of the school board members is vital for the accountability and effectiveness of resource utilization within the public secondary schools.
Recommendations
BoM members should improve on their meeting attendance rate and as well improve on their participation in decision-making processes.  The board should establish strategies for monitoring the school financial spending and regularly evaluate the budget and expenses to improve on financial transparency. The school administrators should ensure that the board engage representatives from stakeholders such as the teachers, parents, and community to improve accountability and resource allocation. 
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