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Abstract
This study assessed the constraints faced by Business Education lecturers in teaching vocational education in tertiary institutions in South-South Nigeria. The study adopted a descriptive survey design and multistage sampling techniques. The data were analyzed using t-tests to test the null hypothesis at the 0.05 level of significance, and the mean was used to answer the five research questions. The study identified major constraints such as inadequate instructional facilities, poor funding, inadequate integration of technology, shortage of qualified lecturers, poor staff development programmes, weak industry collaboration, unstable electricity supply, poor internet connectivity, and negative societal perception of vocational education. These constraints adversely affect students’ practical skill acquisition, academic performance, employability, and entrepreneurial development. The study recommended increased government funding, provision of modern instructional facilities, regular staff training, improved electricity and internet infrastructure, stronger industry partnerships, employment of qualified lecturers, and curriculum modernization. Addressing these challenges would enhance the quality of vocational education and contribute to sustainable national development.
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Introduction
Education is universally recognized as an instrument for national development, economic growth, and social transformation. In Nigeria, education serves as a major means through which individuals acquire knowledge, skills, attitudes, and competencies required for personal and societal advancement. Among the various forms of education, vocational education occupies a strategic position because it equips learners with practical skills necessary for employment, self-reliance, and entrepreneurship development. Vocational education refers to a form of education that emphasizes the acquisition of practical skills, technical competencies, and knowledge required for employment in specific occupations or industries. It focuses on hands-on learning experiences that prepare individuals for the labour market and entrepreneurial ventures. Business Education, as an aspect of vocational education, combines theoretical knowledge with practical office and business skills. It enables students to acquire competencies in bookkeeping, accounting, office management, commerce, ICT, and entrepreneurship (Emaziye et al., 2022b). The goals of vocational education include development of employable skills, promotion of self-reliance and entrepreneurship, reduction of unemployment, provision of skilled manpower for national development and enhancement of technological innovation and productivity. Vocational and technical education (TVET) is central to Nigeria’s efforts to convert its large and growing labour force into productive, employable citizens who can support small- and medium-enterprise growth, reduce skills mismatch, and stimulate local industrialization and job motivation (Emaziye et al., 2022a). Business education lecturers who teach vocational and entrepreneurial components occupy a pivotal position: they translate policy goals into workplace-relevant curricula, coach students in practical competencies and business skills, and act as the primary link between educational institutions and local industry. The National Policy on Education explicitly situates TVET as a national priority, but the policy intent has not always translated into consistently resourced practice at institutional level (Okoye & Arimonu 2016).  Momoh (2012) defines vocational education as a form of education whose primary purpose is to prepare persons for employment in recognized occupation. In the same vein he defines technical education as a post-secondary vocational training programme which the major purpose is the production of technicians. According to Uwaifo (2009), technical education is the training of technically oriented personnel who are to be the initiators, facilitators and implementers of technologically development of a nation. In his own opinion, this training of its citizens on the need to be technologically literate would eventually lead to self-reliance and sustainability. (Emaziye & Okoro 2023) observed that technical education more than any other profession has direct impact on the development of the country. The European Commission (EC, 2008) defined vocational courses as essential skills necessary for the development of lifelong learning. To the commission, education and training are necessary for future innovation practices. Vocational education is sometimes referred to as career education or technical education. Vocational education is an education and training that provides its recipients with the necessary knowledge and skills for employment, UNESCO (2019). Vocational education can take place at all levels of education, be it primary, secondary or higher education; and can also be combined with the apprenticeship system, (Matthews, 2017). Vocational education is the training of individuals for the implementation of technological development of a nation by providing them with the right skills necessary for employment (Emaziye & Okoro 2023; Alam 2008). The World Bank (2019) World Development Report on the future of work suggests that flexibility between general and vocational education is imperative particularly in higher education so as to enable employees compete favorably in the ever changing labour markets where technology plays an increasingly important role in this climate induced environment leading to unstable market prices (Emaziye et al., 2022b). Vocational Education plays an integral role in the growth and development of human capital and the economy as it provides opportunities for youth to be self-employed and creates an avenue to be self-reliant in developing themselves and contributing their quota in the development of the country while supplying a capable work force,( African Union, 2007). Vocational education is recognized globally as an important instrument for economic growth, technological advancement, and workforce development without conflict in the work place (Emaziye et al., 2023; Emaziye & Ito, 2025a). In Nigeria, Business Education forms a major component of vocational education and is designed to equip students with practical competencies in accounting, office technology, marketing, entrepreneurship, management, and information and communication technology (ICT). The primary objective of Business Education is to prepare individuals for gainful employment, self-reliance, and entrepreneurial activities as contained in the CCMAS (Emaziye & Ito, 2025b). Despite its importance, the teaching of vocational education in tertiary institutions across South-South Nigeria faces numerous challenges. Business Education lecturers encounter difficulties that limit effective instructional delivery and practical training. These challenges include inadequate teaching facilities, poor funding, insufficient technological resources, unstable electricity supply, weak institutional support, and inadequate staff development opportunities. The growing demand for technologically driven education further exposes the weaknesses in vocational education delivery within Nigerian tertiary institutions. Modern vocational education requires digital learning technologies, practical laboratories, internet-enabled teaching environments, and collaboration with industries. However, many institutions still operate with obsolete facilities and inadequate resources. The inability to address these constraints negatively affects students’ acquisition of practical and entrepreneurial skills necessary for employment and economic productivity. Consequently, graduates of vocational education programmes often face unemployment, low productivity, and poor adaptation to modern workplace demands. This study therefore examines the major constraints encountered by Business Education lecturers in teaching vocational education in tertiary institutions in South-South Nigeria and suggests possible solutions for improving instructional effectiveness.
Statement of the Problem
Vocational education plays a significant role in equipping individuals with practical skills, entrepreneurial competencies, and technical knowledge required for self-employment and national development. In Nigeria, Business Education as a component of vocational education is expected to prepare students with employable skills necessary for effective participation in the world of work. However, despite the objectives of vocational education, its effective teaching in tertiary institutions appears to be faced with numerous challenges. Many tertiary institutions in South-South Nigeria lack adequate workshops, modern instructional facilities, technological equipment, and sufficient funding needed for effective vocational education delivery. Business Education lecturers often encounter difficulties in implementing practical-oriented teaching because of inadequate infrastructure, obsolete teaching materials, poor internet connectivity, unstable electricity supply, and shortage of ICT facilities. In addition, poor administrative support, inadequate staff development programmes, and weak educational policies further hinder effective teaching of vocational education. These constraints may negatively affect lecturers’ instructional effectiveness, students’ acquisition of vocational competencies, and the overall quality of graduates produced by tertiary institutions. If these challenges are not properly addressed, the goals of vocational education in promoting skill acquisition, entrepreneurship, and economic development may not be achieved. Therefore, the problem of this study is to assess the constraints affecting the teaching of vocational education among Business Education lecturers in tertiary institutions in South-South Nigeria.
Research questions
I	what is the institutional constraints in teaching vocational education?
ii	what is the human capital constraints in teaching vocational education?
iii	what is the infrastructural and technological barriers in teaching vocational education?
iv	what is the policy-related and socio-economic issues in teaching vocational education?
v	what is the implications arising from the constraints in teaching vocational education?
Objectives of the study
i	identify the institutional constraints in teaching vocational education?
ii	identify the human capital constraints in teaching vocational education?
iii	ascertain the infrastructural and technological barriers in teaching vocational education
iv	determine the policy-related and socio-economic issues in teaching vocational education
v	identify the implications arising from the constraints in teaching vocational education
Research Hypothesis
The following null hypotheses were formulated and tested at 0.05 level of significance:
Ho₁:
There is no significant difference in the mean ratings of male and female Business Education lecturers on infrastructural constraints affecting the teaching of vocational education in tertiary institutions in South-South Nigeria.
Significance of the Study
The findings of this study will be beneficial to several stakeholders including Business Education lecturers, students, educational administrators, government, policymakers, curriculum planners, and future researchers. The study will help Business Education lecturers identify major constraints affecting effective teaching of vocational education and provide possible strategies for improvement. Students will benefit from improved teaching and learning conditions resulting from better instructional facilities and enhanced educational policies. Educational administrators and institutional managers will gain better understanding of the challenges affecting vocational education delivery and the need to provide adequate infrastructural and technological support. Government and policymakers will benefit from the findings by identifying areas requiring increased funding, policy review, and investment in vocational education programmes. Curriculum planners may use the findings to improve vocational education curriculum and integrate modern technological innovations into instructional processes. Future researchers will also benefit from the study as it will serve as reference material for related studies in Business Education and vocational education.
Scope of the Study
The study focused on the assessment of Business Education lecturers on constraints affecting the teaching of vocational education in tertiary institutions in South-South Nigeria.
Operational Definition of Terms
Assessment: Assessment refers to the systematic evaluation of Business Education lecturers’ perceptions regarding the constraints affecting vocational education teaching in tertiary institutions.
Business Education: Business Education refers to a vocational education programme that equips learners with business knowledge, office skills, entrepreneurial competencies, and technological abilities required for employment and self-reliance.
Lecturers: Lecturers are academic staff responsible for teaching Business Education and vocational education courses in tertiary institutions.
Constraints: Constraints refer to factors, challenges, or obstacles that hinder effective teaching and implementation of vocational education programmes.
Vocational Education: Vocational education refers to education that emphasizes practical skills acquisition, technical training, and preparation for specific occupations or careers.
Tertiary Institutions: Tertiary institutions refer to post-secondary educational institutions such as universities, polytechnics, and colleges of education offering Business Education programmes in South-South Nigeria.
Technological Constraints: Technological constraints refer to limitations relating to ICT facilities, internet access, digital equipment, and technological competencies affecting effective teaching.
Materials and Method
The Study was carried out in the public tertiary institutions that offers Business Education in South-South, Nigeria. The area was chosen because tertiary institutions in the region experience various educational and infrastructural challenges that may affect effective teaching of vocational education. The South-South, Nigeria is made of six states namely Akwa Ibom, Bayelsa, Cross Rivers, Delta, Edo and Rivers State with diverse ethnic nationalities. It have an average population of about 26 million persons accounting for about 12 to 13 percent of Nigeria total population (NPC, 2016). The South–South region covers approximately 85,000–90,000 square kilometers. This represents roughly 9–10% of Nigeria’s total land area (923,768 km²) with diverse ethnic nationalities. The study adopted descriptive survey design. Multistage sampling techniques was adopted for the study. The first stage was the random selection of four states from the six states that make up the South-South, Nigeria. Followed by the purposively selection of 12 public tertiary institutions that offer Business Education from the chosen four states. Lastly was the purposive selection of all 244 Business Education lecturers present in the selected four states public tertiary institutions. Censor sampling procedure was adopted since the entire population was manageable. Data for the study was collected with the aid of well-designed questionnaire administered to Business Education lecturers. To ensure the internal consistency of the reliability of the instruments, 21 copies of the questionnaire was administered to Nnamdi Azikiwe University (UNIZIK) Awka in South-East Nigeria. The data collected was analyzed using Cronbach Alpha. The reliability coefficient of the result were RQ1 = 0.85, RQ2 = 0.84, RQ3 = 0.85, RQ4 = 0.92 and RQ5 = 0.87 given a mean of 0.87 revealing 87 percent instrument reliability. The data generated was analyzed using t-test were used to test the null hypothesis formulated at 0.05 level of significance. Also the questionnaire item was weighted as follows, Strongly Agreed (SA) = 4 points, Agreed (A) = 3 points, Disagreed (D) = 2 points, and Strongly Disagreed (SD) = 1point. In answering the research questions item, the decision rule, any mean score of 2.5 and above was regarded as Agreed, while any mean score less than 2.5 was regarded as Disagreed. The mean was employed in answering the five research questions.
Results and Discussion
Institutional Constraints in Teaching Vocational Education
The institutional constraints in teaching vocational education were poor physical infrastructure with a mean (X) of and (SD of, lack of laboratory and showrooms for students presentations with a mean (X) of and (SD of, inadequate integration of technology, Insufficient funding with a mean (X) of and (SD of, weakens curriculum alignment with a mean (X) of and (SD of, shortage of qualified Business Education lecturers with a mean (X) of and (SD of, poor staff development programmes with a mean (X) of and (SD of and weak industry collaboration with a mean (X) of and (SD of as shown in Table 1. The weighted mean of 3.01 and standard deviation (SD) of 0.83 confirmed agreed response by Business Education lecturers in public tertiary institutions in South-South Nigeria. This is in line with Emaziye (2025) that many Business Education lecturers face challenges in integrating technology into teaching due to poor internet connectivity, lack of digital facilities, limited access to computers, inadequate ICT competence among lecturers and unstable electricity supply. As a result, many institutions still rely heavily on traditional teaching methods that may not adequately prepare students for modern workplaces. 
Table 1: Institutional Constraints in Teaching Vocational Education
	S/n
	Institutional Constraints
	(X)
	(SD)
	Decision
	Rank

	1
	Poor physical infrastructure
	3.14
	0.86
	Agreed 
	

	2
	Lack of laboratory and showrooms for students presentations
	2.78
	0.91
	Agreed
	

	3
	Inadequate Integration of Technology
	2.89
	0.88
	Agreed
	

	4
	Insufficient funding
	3.21
	0.78
	Agreed 
	

	5
	Weakens curriculum alignment
	3.09
	0.78
	Agreed 
	

	6
	Shortage of qualified Business Education lecturers
	3.00
	0.86
	Agreed
	

	7
	Poor staff development programmes
	2.87
	0.72
	Agreed
	

	8
	Weak industry collaboration
	3.12
	0.86
	Agreed
	

	
	Weighted Average Mean
	3.01
	0.83
	Agreed
	


Source: Field Data
Human capital constraints in Teaching Vocational Education
The human capital constraints in teaching vocational education were lecturers shortage in pedagogical skills and industry experience with a mean (X) of and (SD of, staff training inadequacy with a mean (X) of and (SD of, limited opportunities in continuous professional development (CPD) with a mean (X) of and (SD of, phenomenon of brain-drain in private-sector recruitment and migration pressures for better pay with a mean (X) of and (SD of, and Poor Pedagogical plan in programme, associated with teaching vocational education courses to students with a mean (X) of and (SD of, as shown in Table 2. The weighted mean of 2.88 and standard deviation (SD) of 0.83 confirmed agreed response by Business Education lecturers in public tertiary institutions in South-South Nigeria
Table 2: Human capital constraints in Teaching Vocational Education
	S/n
	Human capital constraints
	(X)
	(SD)
	Decision
	Rank

	1
	Lecturers shortage in pedagogical skills and industry experience 
	3.19
	0.82
	Agreed 
	

	2
	Staff Training inadequacy 
	2.81
	0.85
	Agreed
	

	3
	Limited opportunities in continuous professional development (CPD) 
	2.84
	0.87
	Agreed 
	

	4
	Phenomenon of brain-drain in private-sector recruitment and migration pressures for better pay
	2.79
	0.86
	Agreed 
	

	5
	Poor Pedagogical plan in programme, associated with teaching vocational education courses to students
	2.77
	0.73
	Agreed
	

	
	Weighted Average Mean
	2.88
	0.83
	Agreed
	


Source: Field Data
Infrastructural and technological barriers in Teaching Vocational Education 
Electricity and internet services are critical for technology-enhanced learning but unfortunately, as revealed in Table 3 many tertiary institutions in South-South Nigeria experience the problems of information communication technology (ICT) with a mean (X) of and (SD of, unstable power supply and poor internet connectivity with a mean (X) of and (SD of, and unconducive learning environment with a mean (X) of and (SD) of as shown in Table 3. The weighted mean of 2.94 and standard deviation (SD) of 0.85 confirmed agreed response by Business Education lecturers in public tertiary institutions in South-South Nigeria
Table 3: Infrastructural and technological barriers in Teaching Vocational Education
	S/n
	Infrastructural and technological barriers
	(X)
	(SD)
	Decision
	Rank

	1
	Problems of information communication technology (ICT)
	3.19
	0.82
	Agreed 
	

	2
	Unstable electricity supply and poor internet Connectivity
	2.84
	0.87
	Agreed 
	

	3
	Unconducive learning environment
	2.79
	0.86
	Agreed 
	

	
	Weighted Average Mean
	2.94
	0.85
	Agreed
	


Source: Field Data
Policy-related and socio-economic issues in Teaching Vocational Education 
The policy-related and socio-economic issues in teaching vocational education as revealed by the study was policy-related issues such as weak policy implementation with a mean (X) of and (SD of, fragmented governance with a mean (X) of and (SD of and inconsistent financing with a mean (X) of and (SD of. Also socio-economic factors such as high graduate unemployment expectations with a mean (X) of and (SD of, low employer engagement in curriculum design with a mean (X) of and (SD of and Nigerian value system with a mean (X) of and (SD of as shown in Table 4. The weighted mean of 2.86 and standard deviation (SD) of 0.82 confirmed agreed response by Business Education lecturers in public tertiary institutions in South-South Nigeria
Table 4: Policy-related and socio-economic issues in Teaching Vocational Education
	S/n
	Policy-related and socio-economic issues
	(X)
	(SD)
	Decision
	Rank

	A
	Policy-related issues
	
	
	
	

	1
	Weak policy implementation
	3.19
	0.82
	Agreed 
	

	2
	Fragmented governance
	2.76
	0.76
	Agreed
	

	3
	Inconsistent financing
	2.91
	0.77
	Agreed
	

	B
	Socio-economic factors
	
	
	
	

	1
	High graduate unemployment expectations
	2.84
	0.87
	Agreed 
	

	2
	Low employer engagement in curriculum design
	2.79
	0.86
	Agreed 
	

	3
	Nigerian Value System
	2.65
	0.85
	Agreed
	

	
	Weighted Average Mean
	2.86
	0.82
	Agreed
	


Source: Field Data
Implications arising from the Constraints in Teaching Vocational Education 
The implications arising from the constraints in teaching vocational education are low pedagogic quality with a mean (X) of and (SD of, insufficient exposure to modern business tools with a mean (X) of and (SD of, limited problem-solving, low industry exposure with a mean (X) of and (SD of, lack of frequent supervision practice with a mean (X) of and (SD of and graduate employability decline with a mean (X) of and (SD of as shown in Table 5. The weighted mean of 2.91 and standard deviation (SD) of 0.85 confirmed agreed response by Business Education lecturers in public tertiary institutions in South-South Nigeria
Table 5: Implications arising from the Constraints in Teaching Vocational Education
	S/n
	Implications
	(X)
	(SD)
	Decision
	Rank

	1
	Low pedagogic quality
	2.76
	0.82
	Agreed 
	

	2
	Insufficient exposure to modern business tools
	2.84
	0.87
	Agreed 
	

	3
	Limited problem-solving
	2.79
	0.86
	Agreed 
	

	4
	Low industry exposure
	3.21
	0.85
	Agreed 
	

	5
	Lack of frequent supervision practice
	2.71
	0.85
	Agreed 
	

	6
	Graduate employability decline
	3.12
	0.84
	Agreed 
	

	
	Weighted Average Mean
	2.91
	0.85
	Agreed
	


Source: Field Data
Hypothesis Testing
The hypothesis were tested at 0.05 level of significance at 242 degrees of freedom.
Hypothesis One (Ho₁)
There is no significant difference in the mean ratings of male and female Business Education lecturers on infrastructural constraints affecting the teaching of vocational education in tertiary institutions in South-South Nigeria.
Table 6 shows that the calculated t-value of 2.32 is greater than the critical t-value of 1.96 at 242 degrees of freedom and 0.05 level of significance. Also, the p-value of 0.016 is less than 0.05. Therefore the null hypothesis was rejected that there is no significant difference in the mean ratings of male and female Business Education lecturers on infrastructural constraints affecting the teaching of vocational education in tertiary institutions in South-South Nigeria.
Table 6: Independent t-test Analysis of Male and Female Lecturers on Infrastructural Constraints
	Variables
	N
	Mean (X̄)
	SD
	df
	t-cal
	t-crit
	p-value
	Decision

	Male Lecturers
	102
	3.42
	0.71
	236
	2.32
	1.96
	0.016
	Reject Ho

	Female Lecturers
	142
	3.18
	0.82
	
	
	
	
	



Conclusion and Recommendation
Business education lecturers are essential agents in translating Nigeria’s TVET ambitions into tangible skills and employability. Yet institutional deficits (funding, equipment, curricula), human-resource shortfalls (insufficient qualified staff and CPD), technological and infrastructural barriers (ICT, power, learning environments), and socio-policy factors (weak implementation, employer disengagement, social stigma) together constrain their capacity to deliver high-quality vocational teaching. Addressing these constraints requires coordinated policy action targeted investments, sustained CPD, strengthened industry partnerships and focused digital inclusion that empowers lecturers to teach practice-oriented, industry-relevant skills. If these reforms are pursued coherently and with measurable targets, the role of business education lecturers can shift from firefighting resource gaps to leading meaningful, practice-based skill formation in South-South Nigeria. The hypothesis testing results revealed that the null hypothesis was rejected that there is no significant difference in the mean ratings of male and female Business Education lecturers on infrastructural constraints affecting the teaching of vocational education in tertiary institutions in South-South Nigeria. These constraints adversely affect students’ practical skill acquisition, academic performance, employability, and entrepreneurial development. The study recommended increased government funding, provision of modern instructional facilities, regular staff training, improved electricity and internet infrastructure, stronger industry partnerships, employment of qualified lecturers, and curriculum modernization. Addressing these challenges would enhance the quality of vocational education and contribute to sustainable national development.
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