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Abstract
In the contemporary globalized world, international understanding and cross-cultural cooperation have become essential for peaceful coexistence among nations. The primary objective of this study is to examine the role of ICCR’s socio-economic schemes in promoting international understanding among international students studying in India. The study aims to evaluate how ICCR’s support mechanisms, including scholarships, financial assistance, and welfare initiatives, impact students’ cultural integration, academic experience, and perception of India as a host nation. The researcher employed a mixed-methods approach in the current study, adopting a descriptive and explanatory research design to achieve the research objectives. Random sampling was employed in this study, with a sample size of 373 international students studying under ICCR scholarships in India. The data collection technique employed in this study was a questionnaire, which was used to analyze the data and test the hypothesis using SPSS. The findings demonstrate that the ICCR socio-economic scheme fosters international understanding by providing international students with meaningful cultural exposure, enhancing their intercultural communication skills, and enabling them to appreciate India’s diversity. 
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1. INTRODUCTION:
In the contemporary era of globalization, international understanding has become a fundamental prerequisite for peaceful coexistence, sustainable development, and cooperative relations among nations. As global mobility in education continues to expand, international students have emerged as key agents of cross-cultural exchange and people-to-people diplomacy. Their academic journeys are shaped not only by classroom learning but also by the socio-economic environment and institutional support they receive in host countries. In this context, educational and socio-economic initiatives aimed at international students play a vital role in fostering mutual respect, cultural harmony, and long-term international goodwill.
According to Kang, H. (2013), Cultural diplomacy is primarily associated with soft power. Cultural diplomacy and educational exchange have long been recognized as effective instruments of soft power. Through scholarships, academic collaborations, and student support mechanisms, nations can project their values, culture, and developmental ethos beyond their borders. India, with its rich civilizational heritage and growing global engagement, has actively employed education and cultural exchange as strategic tools to strengthen international relations. The presence of international students in Indian universities not only enhances campus diversity but also contributes to deeper intercultural understanding between India and the students’ countries of origin.
The Indian Council for Cultural Relations (ICCR), established in 1950, serves as the primary institutional framework for India’s cultural and educational diplomacy. ICCR functions under the Ministry of External Affairs and is entrusted with promoting cultural relations and mutual understanding between India and other countries (ICCR, 2025). Over the decades, ICCR has implemented a wide range of initiatives, including cultural exchange programs, academic partnerships, and scholarship schemes, aimed at strengthening international cooperation. Among these initiatives, ICCR’s socio-economic schemes—particularly scholarship programs and student welfare measures—hold significant importance in shaping the educational experiences and perceptions of international students in India.
According to Khalid et al. (2025), A stipend is a fixed, regular sum of money paid to someone to help them live or to bear their expenses. ICCR’s socio-economic schemes are designed to provide financial assistance, academic support, and welfare services to international students pursuing higher education in India. These schemes aim to reduce economic barriers, ensure academic continuity, and facilitate cultural integration within Indian society. State-funded scholarship programs are transforming the way citizens and policymakers think about higher education. Advocates view these programs as a remedy to the problems facing the state workforce, such as “brain drain” and “unequal opportunity” for a sound education (Duffourc, 2006). By addressing students’ financial needs and well-being, ICCR enables international students to focus on their academic goals while engaging meaningfully with India’s social and cultural environment. Such support systems contribute not only to individual student success but also to the broader objective of promoting international understanding and long-term bilateral relations. Though traditional factors for selecting a graduate school (such as desirability of graduate research topic/question, program reputation, and suitability of the advisor) may override financial considerations, financial benefits may be a critical component when choosing a graduate program (Schultz & VanDeHey, 2012).
International understanding, in the context of higher education, extends beyond mere academic interaction. It encompasses intercultural awareness, mutual respect, social integration, and positive perceptions of the host country. Socio-economic support mechanisms play a crucial role in this process by fostering a sense of security, belonging, and inclusivity among international students. When students feel supported and valued, they are more likely to develop favourable attitudes toward the host nation and act as informal ambassadors upon returning to their home countries. Scholarships play a significant role in enhancing access to international education, particularly for disadvantaged learners, and provide transformative opportunities for both academic success and personal development (Khoso & Umair, 2024).
In doing so, this research contributes to the broader discourse on educational diplomacy, soft power, and international cooperation. It highlights the strategic significance of socio-economic support systems in higher education and emphasizes the role of international students as bridges between nations. Ultimately, the study reinforces the importance of strengthening and refining ICCR’s socio-economic schemes to enhance India’s role in promoting global understanding, peace, and cooperation through education.
2. LITERATURE REVIEW:
According to Adler & Ostrove (1999). Socioeconomic status is important to health not only for those in poverty, but also at all levels of socioeconomic status. On average, individuals with greater socioeconomic advantages tend to have better health. Socioeconomic status (SES) is defined as a measure of one's combined economic and social standing, and it tends to be positively associated with better health outcomes. This entry focuses on the three common measures of socioeconomic status: education, income, and occupation. I provide definitions, theoretical background, and empirical support for each of these SES indicators, as well as their relationship with health. SES is generally thought to influence health through three avenues: (1) SES influences health through the ability to purchase health promoting resources and treatments; (2) socialization of early health habits and continuing socialization of health habits differs by SES; and (3) it has been posited that, rather than SES influencing health, health influences SES – less healthy individuals complete fewer years of school, miss more work, and earn lower incomes (Baker, E. H. 2014).
It was found that students in private schools, who were socioeconomically stronger, had significantly higher academic achievement levels in language, mathematics, and science tests (Suna, H. E., et al., 2020). A student's performance refers to how well an individual fulfills the role of a student in an educational institution (Barry, J. E., 2006). Scholarships are an award of financial aid to enable students in their academic pursuits and/or further their education. Scholarships are awarded based on various criteria, which usually reflect the values and purposes of the donor or funder of the award. Scholarship money is not required to be repaid as it is not a loan (Omeje & Abugu, 2015). The economic role of universities should be considered not only in terms of their contribution to the creation of human capital, a key factor in economic growth. By teaching international students, universities thus have an impact on the city's economy and contribute to the increase of service exports. In their turn, international students have an economic impact on a host city (Nestorenko et al., 2016). 
To sustain the healthy economic growth of regional centres in Australia, a significant number of international students must be maintained to bring the wealth that is becoming increasingly indispensable for maintaining such sustainable growth. International students will also bring cultural diversity, which is often lacking in regional cities compared to other major cities in Australia (Yao, L. J., & Bai, Y., 2008). Globalization, which has various effects on economic, financial, political, sociological, and cultural developments, also influences the field of education. One of the outcomes of globalization's effects is an increase in international student mobility. This has paved the way for the emergence of a new market segment in which international students are viewed as a source of revenue (Levent, F. 2016). The results of an economic impact analysis on a university campus will be of most interest to the business/government communities, who are closely related to taxpayers/voters. In contrast, the academic community will be more supportive from a social justice perspective, focusing on the betterment of society as a globalized international community. Bilateral support requires an understanding by both camps of thought related to `the total perspective of international students, inclusive of causative academic, political, and social factors that lead to a need to understand the economic costs and benefits related to their presence in an institution of higher education and the local community (Kelly, S. S. 2012). 
Many American students, faculty, and staff interact with international students on a daily basis and are perhaps in a good position to appreciate the cultural or intellectual value of their interactions with students from other countries. However, some people may not be well-informed about the financial benefits that these students bring (Apanda, J. A. 2000). It finds that the spending patterns of both types of students are remarkably similar and that the somewhat higher economic impact of foreign students is largely as a result of their propensity to choose the more expensive residence accommodation, rather than as a result of greater average spending generally (Snowball, J. D., & Antrobus, G. G. 2006). The presence of international students, besides creating cultural diversity and fostering international relations between universities, yields significant economic benefits for the receiving institution, city, and, on a broader scale, for the national economy (Császár, Z. M., et al., 2019). The University, as an income-expenditure flow, has positive effects on local economic development. These effects can be classified into two categories: supply effects, related to human capital and research, and demand-side effects, related to expenditure and its multiplier impact on the local economy (Garrido-Yserte, R., & Gallo-Rivera, M. T., 2010). 
3. SCOPE:
The scope of the present study is limited to examining the role of the Indian Council for Cultural Relations (ICCR) socio-economic schemes in promoting international understanding among international students studying in India. The study focuses on ICCR-sponsored international students enrolled in selected Indian universities and institutions. It specifically examines students’ perceptions of ICCR’s socio-economic support, including scholarships, financial assistance, and welfare measures, and their influence on cultural integration, academic experience, and intercultural understanding. The study does not cover non-ICCR-sponsored students or other cultural programs outside ICCR's socio-economic framework.
picture 1-Theoretical framework:
  Independent Variable 						 Dependent Variable	
ICCR’ Socio-Economic Scheme
International Understanding


The conceptual framework for this study focuses on examining the role of the Indian Council for Cultural Relations (ICCR) Socio-Economic Scheme in promoting international understanding among international students studying in India. ICCR’s socio-economic scheme is identified as the key independent variable due to its essential role as an effective tool for cultural diplomacy, enhancing students’ cross-cultural communication, appreciation of diversity, and global perspective.
International understanding serves as the dependent variable, representing the extent to which international students develop mutual respect, cultural awareness, and positive perceptions of India. 
The model developed for this study illustrates the relationship between ICCR’s socio-economic scheme and international understanding, guiding the development of hypotheses and empirical analysis.
RESEARCH QUESTION:
How does the ICCR's Socio-Economic Scheme influence international understanding among international students in India?
[bookmark: _Hlk215309123]OBJECTIVE OF THE STUDY:
To assess the role of ICCR's Socio-Economic scheme on international understanding.
HYPOTHESIS:
H1: ICCR Socio-Economic scheme has a significant role in fostering international understanding.
4. METHODOLOGY:
This study employed qualitative and quantitative research techniques. A descriptive and exploratory research design was selected to investigate the Role of the Indian Council for Cultural Relations (ICCR) Socio-Economic Scheme in promoting international understanding among International Students in India. The authors selected 373 International students studying under the ICCR scheme in various universities in different states of India. The data were collected through a structured questionnaire, which was analyzed using SPSS version 25. Also, the study employed descriptive, correlation, and regression analysis to analyze the collected data.
5. DATA ANALYSIS AND INTERPRETATION:
Table 1. Descriptive Statistics of Demographics
	
	Descriptive Statistics
	
	

	
	N
	Mean
	Std. Deviation

	Gender of Respondents
	373
	1.3700
	.48345

	Age of Respondents
	373
	2.0912
	.97675

	Country of Respondents
	373
	15.8740
	15.43083

	Education of Respondents
	373
	2.1394
	.75625

	Study Year of Respondents
	373
	2.2708
	.95271

	Duration of Study of Respondents
	373
	1.9598
	.88049

	State of Respondents
	373
	3.4638
	2.30984


Source: Computed from primary data
The above table shows that out of the 35, 26 (74.3%) of them are male, 34.3% of the respondents are between the ages of 26 – 30 years, 2 (5.7%) of the respondents are from the country Iraq, and 8 (22.9%) respondents' programs of study in India are a Master's degree. 34.3% of the respondents are in the second year of their study, 15 (44.9%) of respondents’ duration of study in India is 3 years, 3 (8.6%) of respondents are studying in Gujarat state, 24 (80%) of the respondents' monthly stipend is between 20,000 and 25,000.
	Table 2. Descriptive Statistics

	Items
	N
	Mean
	Std. Deviation

	Socio-Economic Scheme
	373
	4.2247
	.70041

	International Understanding
	373
	4.2059
	.60523


Source: Survey Data
The above table presents the descriptive statistics for the variables "Socio-Economic Scheme" and "International Understanding" among the 373 respondents. The mean score for the Socio-Economic Scheme is 4.2247 with a standard deviation of 0.70041, indicating that respondents generally hold a positive perception of socio-economic schemes. The moderately low standard deviation suggests that the responses are fairly consistent, reflecting a common agreement regarding the significance and effectiveness of socio-economic schemes in the context of international programs. Similarly, the mean score for International Understanding is 4.2059, with a standard deviation of 0.60523, indicating a positive perception among respondents. The slightly lower standard deviation compared to the socio-economic scheme implies that respondents’ views on international understanding are even more consistent. The results highlight that both socio-economic schemes and international understanding are perceived positively by international students. This suggests that the socio-economic initiatives are likely contributing effectively to promoting international understanding, as reflected by the high mean scores and relatively low variability in responses. These findings are consistent with previous studies that emphasize the role of structured socio-economic programs in enhancing cross-cultural awareness and fostering mutual understanding among international students.
Pearson Correlation Test:
The study aimed to establish the relationship between the study variables: socio-economic scheme, and international understanding among international students in India. The Pearson correlation test (correlation coefficient) established the relationship between variables. It is worth noting that the Pearson correlation (r) tests the relationship between variables and indicates their mutual effects. The table below presents the results.
	Table 3. Correlation Matrix of the Variables

	Items
	Socio-Economic Scheme
	International Understanding

	Socio-Economic Scheme
	1
	.689**

	International Understanding
	.689**
	1

	**. Correlation is significant at the 0.01 level (2-tailed).

Source: Survey Data
The above table presents the correlation matrix between the independent variable, Socio-Economic Scheme, and the dependent variable, International Understanding, among international students in India. The results show a strong positive correlation between the two variables (r = 0.689, p < 0.01). This indicates that higher engagement in socio-economic schemes is associated with higher levels of international understanding. The correlation is statistically significant at the 0.01 level, suggesting that the relationship is reliable and not due to random chance. These findings suggest that socio-economic initiatives, such as cultural exchange programs, financial support, and skill development schemes provided by institutions like the ICCR, play a significant role in enhancing international students’ awareness, appreciation, and understanding of diverse cultures. Therefore, effective implementation of such schemes can significantly contribute to fostering cross-cultural understanding and global perspectives among students.
Regression Analysis:

	Table 4. Model Summary

	Model
	R
	R Square
	Adjusted R Square

	1
	.689a
	.475
	.474

	a. Predictors: (Constant), Socio-Economic Scheme
Source: Survey Data
The table above illustrates the relationship between the socio-economic scheme and international understanding among international students. The correlation coefficient (R) is 0.689, indicating a moderate to strong positive relationship between the socio-economic scheme and international understanding. This suggests that improvements or active participation in socio-economic schemes are associated with higher levels of international understanding among students. The coefficient of determination, R² = 0.475, indicates that approximately 47.5% of the variance in international understanding can be explained by the socio-economic scheme. This demonstrates that the socio-economic scheme plays a substantial role in influencing students’ perceptions and experiences of international understanding. The Adjusted R² value of 0.474 is very close to the R² value, implying that the model is stable and reliable, and the predictor variable makes a significant contribution to explaining the dependent variable.

	Table 5. ANOVAa

	Model
	Sum of Squares
	df
	Mean Square
	F
	Sig.

	1
	Regression
	64.753
	1
	64.753
	335.923
	.000b

	
	Residual
	71.514
	371
	.193
	
	

	
	Total
	136.267
	372
	
	
	

	a. Dependent Variable: International Understanding

	b. Predictors: (Constant), Socio-Economic Scheme

Source: Survey Data
The table above assesses the overall significance of the regression model predicting international understanding from the socio-economic framework. The model produced a regression sum of squares of 64.753 with 1 degree of freedom, and a residual sum of squares of 71.514 with 371 degrees of freedom, resulting in a total sum of squares of 136.267. The calculated F-value is 335.923 with a significance level (p = 0.000), which is well below the standard threshold of 0.05. This indicates that the regression model is statistically significant, meaning the socio-economic scheme is a significant predictor of international understanding among international students. In other words, the variations in international understanding can be reliably explained by the socio-economic scheme, confirming the model’s predictive power.
Table 6. Coefficientsa

	Model
	Unstandardized Coefficients
	Standardized Coefficients
	t
	Sig.

	
	B
	Std. Error
	Beta
	
	

	1
	(Constant)
	1.689
	.139
	
	12.139
	.000

	
	Socio-Economic Scheme
	.596
	.033
	.689
	18.328
	.000

	a. Dependent Variable: International Understanding
Source: Survey Data
The above table indicates that the socio-economic scheme has a significant positive effect on international understanding among international students. The unstandardized coefficient (B = 0.596, p < 0.001) indicates that for every one-unit increase in the socio-economic scheme, international understanding increases by 0.596 units, holding all other variables constant. The standardized coefficient (Beta = 0.689) confirms that the socio-economic scheme is a strong predictor of international understanding. The constant (B = 1.689, p < 0.001) represents the expected value of international understanding when the socio-economic scheme is zero. The high t-values for both the constant (12.139) and the socio-economic scheme (18.328) further indicate that these coefficients are statistically significant. Overall, this suggests that ICCR’s socio-economic scheme plays a substantial and meaningful role in enhancing international understanding among students.


6. RESULT AND DISCUSSION:
The descriptive statistics of the demographic profile (Table 1) reveal that out of the 35 respondents, 74.3% were male, while 34.3% were aged between 26 and 30 years. Only a small portion, 5.7%, were from Iraq, and 22.9% were enrolled in a Master’s program in India. Regarding the study year, 34.3% of respondents were in their second year, and 44.9% had a study duration of three years. In terms of geographic distribution, 8.6% of respondents were studying in the state of Gujarat, and 80% received a monthly stipend between 20,000 and 25,000. This demographic profile provides a comprehensive understanding of the international student population involved in the study.
The descriptive statistics for the main variables (Table 2) indicate that respondents generally hold positive perceptions of socio-economic schemes (mean = 4.2247, SD = 0.70041) and international understanding (mean = 4.2059, SD = 0.60523). The relatively low standard deviations suggest that the responses were fairly consistent, reflecting a shared agreement regarding the importance of socio-economic initiatives and their role in promoting international understanding. These findings imply that socio-economic schemes are perceived as effective mechanisms for fostering cross-cultural awareness among international students.
The correlation analysis (Table 3) shows a strong positive relationship between socio-economic schemes and international understanding (r = 0.689, p < 0.01). This indicates that higher engagement in socio-economic schemes is associated with greater international understanding, and the correlation is statistically significant, confirming that the relationship is reliable. These results suggest that initiatives such as cultural exchange programs, financial support, and skill development schemes provided by ICCR significantly contribute to enhancing students’ cross-cultural awareness and appreciation of diversity.
The regression analysis (Tables 4, 5, and 6) further supports these findings. The model summary (Table 4) shows a correlation coefficient of R = 0.689 and an R² = 0.475, indicating that approximately 47.5% of the variance in international understanding can be explained by the socio-economic scheme. The closeness of the Adjusted R² value (0.474) to R² suggests that the model is stable and reliable. The ANOVA results (Table 5) reveal that the regression model is statistically significant (F = 335.923, p < 0.001), confirming that socio-economic schemes are significant predictors of international understanding.
The regression coefficients (Table 6) indicate that the socio-economic scheme has a significant positive effect on international understanding (B = 0.596, Beta = 0.689, t = 18.328, p < 0.001). This implies that for every one-unit increase in the socio-economic scheme, international understanding increases by 0.596 units, holding other factors constant. The constant term (B = 1.689, t = 12.139, p < 0.001) represents the expected level of international understanding when the socio-economic scheme is zero. These results confirm that ICCR’s socio-economic schemes play a meaningful and substantial role in promoting international understanding among international students.
In conclusion, the study demonstrates that socio-economic schemes are crucial in enhancing international understanding. The positive correlation, significant regression results, and consistent perceptions among respondents highlight that such initiatives contribute effectively to intercultural engagement, awareness, and mutual understanding. This underscores the importance of structured socio-economic programs in fostering a supportive environment for international students and promoting global perspectives.
7. CONCLUSION:
The study clearly indicates that socio-economic schemes play a significant and positive role in promoting international understanding among international students in India. The descriptive analysis shows that students perceive these schemes positively, and the correlation analysis confirms a strong and statistically significant relationship between socio-economic initiatives and international understanding. Regression analysis further demonstrates that the socio-economic scheme is a strong predictor, explaining nearly 48% of the variance in international understanding. These findings highlight that programs such as cultural exchanges, financial support, and skill development offered by ICCR effectively enhance students’ cross-cultural awareness, appreciation, and engagement. Overall, the study underscores the importance of well-structured socio-economic schemes in fostering intercultural understanding and creating a supportive environment for international students to thrive academically and socially.
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